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then...
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education cuts, Queen Street,
Auckland, July 1980.

heritage.nzei.org.nz

New hope

We did this

The start of the New Year brings
with it hopes for significant
change in New Zealand public
education. Some things will be
different, others will remain the
same.
It will be different working with
a government that recognises the
crisis facing the public education
and the erosion of trust in the
profession, and the urgent need to
address these issues.
Regardless of who is in
government what will stay the
same is for necessary system
change that will ensure ongoing
education success for all. This
means ensuring there are
sufficient numbers of teachers
and principals who are attracted
to, and retained in, education.
And that they are given the
time to teach and the time to
lead. It will cost more because
teachers and principals will need
to be paid more – more than the
minimal increases received under
the previous government. It will
cost more because in education,
‘time is money’. It will cost more
because support staff and early
childhood teachers must receive
pay equity.
Be it through the renegotiation
of collective agreements in 2018
or through pay equity claims, all
NZEI members are joined in this
struggle. Let the year begin!

Here we are at the beginning of 2018.
I do hope that you have all had the
chance to relax and recharge your
batteries.
Last year we focused our Annual
Conference around the theme Navigating
Together, knowing that 2018 would be
significant for all of our membership.
The end of 2017 saw the removal of
National Standards and a commitment
from the Government to developing a 30year vision for education, which is a start
towards the restoration of a system that
meets the needs of all our students and
values educators.
Make no mistake, policies such as
National Standards and charter schools
were only dismantled because we as
educators were unrelenting in our
opposition against these harmful policies.
We must continue to speak out in
the best interests of our students. I am
particularly interested in developments
in special education. We know the way
forward, but it will require additional
funding and the certainty of adequate
resourcing for every child who requires
assistance.
I have loved my first year as your
president with all of the challenges that
it brings and I am looking forward to the
work ahead. The Kua Tae Te Wā – It’s
Time campaign with its two focus areas –
pay equity for ECE and support staff and
the collective contract negotiations – will
involve our entire membership.
I am looking forward to the year ahead
– the Kua Tae Te Wā campaign and pay
equity for ECE and support staff. The
related collective agreement negotiations
will involve our entire membership.

Paul Goulter
National Secretary
NZEI Te Riu Roa
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Lynda Stuart
National President
Te Manukura

Survey finds
workload
concerns
new teachers
A survey of primary and ECE teachers in the first
few years of their career has found that 17 percent
expect to leave the profession within five years of
graduating.
The nationwide NZEI Te Riu Roa survey of 288
new educators found that many were disillusioned
and exhausted by the high workload, low pay and
substandard mentoring support.
Of those planning to quit the profession, 43 percent
said the workload was too high, 15 percent said the pay
was too low, 15 percent said their mentoring support
was less than ideal and another 23 percent said they
were leaving because of a combination of all three.
Among those who thought they would teach
beyond five years, 40 percent said they loved teaching
although it was tough financially. Eighteen percent
said it was “OK for now”, but they couldn’t see
themselves staying through to retirement.
Those looking to exit teaching said the thing
most likely to keep them in the profession was less
paperwork and administration (30 percent), higher
pay (21 percent), smaller class sizes or ECE centre
ratios (11 percent), more support for high-needs
learners (9 percent) and better mentoring and support
(6 percent).
The survey also found that 28 percent of
respondents intended to leave their current town
or region within two years. The main reasons were
the cost of living (26 percent), to teach overseas
(21 percent), to buy a home (20 percent) or to travel
overseas (10 percent).
Primary teachers and principals are renegotiating
their collective agreements this year, and significant
improvements to pay and workload issues are sought
– to give teachers time to teach, to keep teachers, and
for them to be valued for the professionals they are.
NZEI Te Riu Roa’s Kua Tae Te Wā campaign –
which encourages high member and community
involvement – seeks to address these and other issues
so every child gets the education they need to thrive.
(See page 10–11 for more on this.)

Christchurch
TOP 10 Holiday Park
With room for everyone, our park
is the ideal space for your school or
sports group.
Motels | Units | Cabins | Sites
• Motel 2 bedroom • Self-contained units • Cabins
• Lodge sleeps 40 • Group kitchen/dining
• Indoor heated swimming pool/spa
• Games room • Jumping pillow • Playground
• 5km from City Centre, close to Northlands mall

0800 396 323
39 Meadow Street
Papanui, Christchurch

christchurchtop10.co.nz

summer 2018 | 5

professional

promotion

Curriculum
gets new life
after National
Standards

(most) parents want to know where their kids are at in
relation to their year level at school.
That is, their “achievement” relative to age/stage. Chris
Hipkins is right when he says that parents (and teachers)
want to know whether their children are making expected
progress.
In working forward to these dual yet complementary
expectations, it is absolutely critical that we learn from and
completely avoid mistakes of the past. Those mistakes, in
turn, need to be expertly and clearly analysed, catalogued
and displayed in deliberations over coming weeks, months
and years. Importantly, those who uncompromisingly
promoted, pushed or profited from those mistakes over
recent years should now step well aside from the process.

Back on course

National Standards have been given the boot. It’s time to
reboot The New Zealand Curriculum writes Lester Flockton.
After an impressively widespread
process of collaboration, then
enthusiastic responses to an initial
draft from a broad cross-section
of thousands of New Zealanders,
The New Zealand Curriculum
was published late 2007, with
implementation set down for 2010.

“Children deserve wellrounded, meaningful
and engaging learning
experiences throughout
their schooling – and
realistic expectations of
progress.”
– Lester Flockton
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In 2008, the Key Government
legislated National Standards for
reading, writing, and mathematics
with implementation set down for
2010. The standards were hastily
published by the Ministry of
Education in 2009 with none of
the collaboration and consultations
that helped define The New Zealand
Curriculum. They were written in
closed offices of the Ministry with the
aid of their chosen consultants.
Prime Minister John Key
championed National Standards
saying, “I am concerned to learn that
up to 1 in 5 of our children leave
our schools without the literacy
and numeracy skills they need to
succeed. That’s why the National led
Government is introducing National
Standards in all years 1 to 8 schools.”

Deeply flawed
In the event, they have amounted
to a deeply flawed model that has
indisputably and completely failed
to meet Mr Key’s stated purpose.
Time and again throughout the
world, formulaic systems and targets
pronounced from on high have shown
that they simply do not work for all
children or teachers, regardless of
outpourings of prescribed professional
development and urgings of
accelerated learning.

I have written the above
paragraphs for two reasons. The
first is to help explain why The New
Zealand Curriculum never received
the quality and depth of professional
understanding and interpretation that
it demands and deserves.
It was hijacked by an unrelenting
drive and preoccupation with National
Standards. For the Ministry of
Education to repeatedly say that the
Standards had to be contextualised
across the curriculum (ipso facto The
New Zealand Curriculum is alive and
well) is at best tokenistic.
The second reason is to
address those out there who are
reluctant to let National Standards
go. In my mind, this is a kind
of perversity brought about by
a liking for “systems” where
others do the thinking for you,
and deficient understandings of
a rich curriculum, pedagogy and
purposeful assessment.

Major challenges
Now that National Standards are out,
there are some major challenges for
all of us, and these cannot be fixed
simply by a resurgence of The New
Zealand Curriculum.
Bill English, progenitor of National
Standards (he really wanted National
Testing) is right when he says that

Chris Hipkins intends to replace National Standards with a
system where student progress is tracked against The New
Zealand Curriculum (NZC).
This provides an opportunity to put New Zealand
primary education back on course, but it is no easy task
because in many respects the NZC in itself does not
provide a ready-made platform – and most particularly the
achievement objectives at the back. So what are some of the
sensibilities that we should stridently pursue in addressing
the challenge? I suggest just a few for starters:
Involve highly curriculum-literate practitioners at
the highest levels at every stage (but absolutely no show
ponies!) with power of veto over any ill-conceived curricular
and assessment ideas and formulations from bureacrats
and their consultants. And no more closed doors and
confidentiality demands during the process.
Tear up the NZC Achievement Objectives and replace
them with learning goals that are uncomplicated and jargon
free, few in number for each year level, and unambiguous in
distinguishing progression from one year level to the next.
Resist any hint of a return to the manufacture of wads of
assessment checklists, benchmarks, exemplars, sublevels,
etc. and instead concentrate on formative asssessment and
deep understandings of how this happens in practice.
Leave the front section of the NZC as it is (no tinkering,
no new jargon, no expansionism) but have every school
commit to a lasting priority of school-based professional
learning and practice that properly interprets the meaning
and intentions of each area – ensuring that principals are
well equipped to be at the forefront in leading this work.
And we do all of this with children holding centre stage
in our thinking and deliberations.
They deserve well-rounded, meaningful and engaging
learning experiences throughout their years of schooling –
and realistic expectations of progress.
Progressing these things should be our ambition and
professional responsibility.

Peer Mediation Works!
Promoting Health and Wellbeing through Relationship
Education with C
 ool Schools and LtPM, Peace Education
School Programmes from The Peace Foundation,
Aotearoa/New Zealand
“Conflict is a part of everyday life; it is how we deal with it
that makes the difference” – Christina Barruel
“Student wellbeing is central to building a school culture
where students achieve their best academically. Research
tells us that social and emotional learning, or relationship
education, is strongly linked to academic achievement.
Relationship education provides learning opportunities
for students to successfully build relationships with their
peers, their families, and for their future roles in the
workplace and wider society.
Relationship education is a key strand in the current
NZ Health and Physical Education curriculum. It focuses
on building respect for diversity, understanding other
people’s needs, demonstrating care and concern for
others, and working collaboratively to find constructive
solutions to social issues in classrooms, schools, families,
and communities.
The Peace Foundation’s peace education programmes,
Cool Schools for years 1-8, and Leadership through Peer
Mediation (LtPM) for Years 9 – 13, do make an important
contribution to relationship education in schools.
These programmes engage students in understanding
constructive ways of managing the inevitable conflicts
that arise in life. They contribute to building student
competencies that are necessary for pro-social behaviour
including self-awareness and self-efficacy for problem
solving in social situations, and demonstrating empathy for
others. Students learn to become effective communicators,
cooperative members of a team, effective leaders, and
caring, concerned members of their communities.
The programmes provide teachers with a professional
learning and development opportunity that supports
them to work effectively with their students in teaching
and learning about positive relationship building. Cool
Schools and LtPM assist in creating peaceful classrooms,
peaceful schools and provide young people with life-long
skills to contribute to peaceful families, workplaces and
communities.” (Gillian Tasker PhD, QSO – 2017)
The Peace Foundation provides funds for schools
to implement Cool Schools and LtPM. To find out more
contact The Peace Foundation on (09) 373 2379 or
email Christina Barruel (Head of Peace Education):
christina@peacefoundation.org.nz

Dr Lester Flockton is a Dunedin-based educationist and an
Honorary Fellow of NZEI Te Riu Roa.
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pay equity

and business representatives.
These principles were designed to
allow employees and employers to
understand and resolve pay equity
claims similar to those raised by the
care and support workers.
The idea is that employers
and employees can follow the
principles and reach an agreement
without needing to go to court.
The Government has accepted the
principles and will make them part of
New Zealand law. We will need to wait
and see exactly what that looks like.

What the principles are

NZEI president Lynda Stuart and
members Kathy, Mary and Jacoline
head for the Employment Relations
Authority in 2017.

Pay equity claims
ramp up in 2018
This year is a big year for pay equity for workers in the
education sector.
Early childhood teachers will start
with a legal process to win fair pay
this year. They are also being asked
to engage with their communities
and to take part in surveys in order
to build the case for pay equity.
Other workers are also on the
move. In December, the Ministry
of Education support workers team
rejected an offer and will be taking
their case back to the Employment
Court unless a meeting with the State
Services Commission and Council of
Trade Unions can avert the need to
go to court.
Teacher aides in some schools are
taking part in interviews this term as

part of the process agreed to with the
Ministry too – these inteviews will
help assess the size of the role and
which male-dominated jobs they could
be compared to. It is really important
to show what work the claimants do in
order to build a strong case.
Keep in touch on Facebook pages
Support Staff Professionals and Every
Child is Worth It, and pay equity
under Campaigns on the NZEI Te Riu
Roa website.
And for a bit of background on
where this all comes from and the
principles behind pay equity and what
we are fighting for, NZEI advocate Alex
Davies gives a synopsis:

Where the principles
came from
The TerraNova case was based on the
argument that the pay for care and
support workers was less than it would
be if the work had not been mostly
done by women and considered, in
general, as women’s work. The care and
support workers’ union, E Tu, argued
that this was illegal under the Equal
Pay Act 1972 and that comparators
in male-dominated work should be
used to set a fair pay rate. In short, the
courts agreed.
The pay equity principles were
developed by a joint working group
made up of government, union,

The principles cover three general
areas; these are raising a claim,
assessing a claim and settling a claim.
The first raising a claim phase is
about the work being undervalued
as women’s work. It looks at the
history of the work, social or cultural
issues, and issues like funding and/or
collective bargaining.
The second phase in the principles
is to assess the work, which means

level

getting a really good understanding
of what skills, responsibilities,
conditions and degrees of effort are
involved in the work. To establish
equal pay you also need to look at the
work (and pay) of comparators; this
generally means male-dominated
work that is similar, or has similar
aspects, to the female-dominated
work. You cannot use a male whose
work is undervalued as “women’s
work” as a comparator and you can
use more than one comparator to
establish equal pay.
The final settling the claim phase
involves the negotiation of a pay rate
that is not impacted by the fact the
work is done by women. This phase
uses the information gathered and
examined through phases one and two.

What the principles mean
for schools and services
NZEI filed a claim for Ministry
support workers and are pursuing
settlement of that claim. An
agreement to follow the principles to

resolve a pay equity claim for teacher
aides was also reached as part of the
SSCA settlement. The next group
of support staff to follow the pay
equity process will be administration
staff, with librarians and science
technician claims also flagged for
development. Claims for ECE teachers
are also being developed. We do not
need to, and will not wait, for new
laws to follow the pay equity process
and start settling pay equity claims
in education. With the addition of
the principles to guide the process,
we can follow the Equal Pay Act 1972
to resolve pay equity issues as the
care and support workers did.
Any settlement will need to be
funded by government and should
not have any negative impact on
conditions or hours. This is about
recognising the value of long
undervalued and underpaid work.
That means it is the government’s
and not schools’ responsibility to
deliver and fund fair pay for women
working in education.

CONNECTING ALL STRANDS

2B series by M.J. Tipler, S.C. Timperley, J.R. Holland
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campaign

– by and large – they’re with us.
In addition, we have a new
government that is making all the
right noises about a form of social
investment that builds a system that
caters for all and invests in the future
of every child (see the profile of Chris
Hipkins on page 12).
The issues we see in education can
be turned around, and 2018 is the
year to do it. Our children deserve the
best education in the world and New
Zealand can afford to provide it. It’s
just a matter of priorities, so that’s
why our theme for this year is It’s
Time – Kua tae te wā.
We can free teachers to teach,
and principals to lead, by providing
the additional support and staff
that schools need. This includes
pay equity and job security for
teacher aides and other support staff.

It’s Time Kua tae te wā

Our negotiating
power is in our
unity and strength
of numbers. Every
member has a role to
play in standing up
and speaking out.

And we’ll attract more people into
teaching by respecting and paying
them as the professionals they are.
Area Schools and Learning
Support also have the same, or
similar issues, and are also looking
for big changes this year.
Our work towards these goals will
largely centre around settlements
for the Primary Principals’
Collective Agreement and Primary
Teachers’ Collective Agreement
that address the priority industrial
and professional issues faced by
members.
We’ll be holding paid union
meetings around the country for
principals and teachers from 12–29
March. At those meetings, members
will discuss their priorities for the
negotiations, so it is very important
that all members attend.

kua tae te wĀ
it’s Time to lead, teach and learn

We’ll also be focussing on building
member leadership and member
recruitment – our negotiating power is
in our unity and strength of numbers!
Breakthrough won’t be dependent
on a few key members taking
a stand, or NZEI staff making it
happen by themselves. Every
member has a role to play in
standing up, speaking out and
telling anyone who will listen that
finally It’s Time – Kua tae te wā.

For more information see campaigns.nzei.org.nz/time/
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This year educators are looking for big
changes. Paid union meetings in March
will be the time to have your say.
For the first time in many years,
there is genuine optimism that the
time is ripe to see teachers and
principals truly valued, and released
and resourced to meet the learning
needs of every child.
After a year of increased publicity
around issues of workload, difficulty
recruiting and retaining teachers,
underfunded schools and children
with additional learning needs not
being met, the wider community
understands more than ever that

our education system is stretched to
breaking point, and they want action.
Focus groups commissioned by
NZEI late last year found that people
believe we need to attract more
passionate and inspiring people
into teaching and that more money
would help. They also believe that
teachers are working long hours and
deserve a pay rise, and that children
with additional learning needs aren’t
getting the support they need.
The public understands the issues and
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Berhampore School teacher Thuy
Pham spends one-to-one time with
Isabelle Dinh. Part of the Kua Tae Te
Wa campaign is that teachers have
more time to teach

9.00am - 5.15pm

Education Law Conference: Your School at Risk

9.00am - 1.15pm

Session 1: Safety, Family and Employment Risks in Schools

2.00pm - 5.15pm

Session 2: Modern Risks: Privacy, Social Media and Crisis Management

FRIDAY 2 MARCH 2018 - INTERCONTINENTAL WELLINGTON
9.00am - 5.15pm

Education Law Conference: Managing Legal Risk

9.00am - 1.15pm

Session 1: Students at Risk and Your School’s Obligations

2.00pm - 5.15pm

Session 2: Privacy, Safety and Employment Risks in Schools

WEDNESDAY 14 MARCH 2018 - STAMFORD AUCKLAND
9.00am - 5.15pm

Education Law Conference: Navigating Difficult Legal Issues in Schools

9.00am - 1.15pm

Session 1: Latest Employment and Disciplinary Issues for Schools

2.00pm - 5.15pm

Session 2: Hot Topics in Education Law

Call us on 09 363 3322, email us at info@legalwiseseminars.co.nz
or visit our website www.legalwiseseminars.co.nz

photograph: mark coote
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new minister

new hope for
kids with change
in leadership
The new government has a lot to do in the first 100 days,
and education was an area on which it strongly campaigned.
Chris Hipkins is up for the challenge writes Melissa Schwalger
Education Minister Chris Hipkins
readily agrees that no gambler would
have put money on him six months
ago to be holding this position. The
whirlwind of Jacindamania and postelection negotiations have changed
everything.
We meet in his spacious sixth floor
Beehive office just a few days before
Parliament rises for the year. Hipkins
is looking forward to escaping to his
family bach on the Kapiti Coast for
Christmas and there’s no denying that
he has earned the break.
Not only does he have the education
portfolio – a significant load even with
three associate ministers – but he is
also Minister of State Services, Minister
responsible for Ministerial Services
and Leader of the House. But after an
entire political career on the opposition
benches since becoming MP for
Rimutaka in 2008 – including five years
as opposition Education spokesperson –
Hipkins is relishing the opportunity to
take action on the issues he cares about.

Ending National Standards
The first weeks of the new government
focussed Hipkins’ attention on putting
a year of free tertiary education in place
for the start of this year.
However, he soon turned his
sights on the promised scrapping of
National Standards. It took some time
to get clarity around future reporting

requirements (officially scrapped) and
whether there would be some sort of
“replacement” (no, there won’t) or a
return to the New Zealand Curriculum
and Te Marautanga o Aotearoa (yes,
there will).
Hipkins says teachers never got
the chance to explore the curriculum
before National Standards was
introduced over the top of it.
“The New Zealand Curriculum was
introduced in 2007 and then National
came in in 2008 and started imposing
these standards. Now we’ve removed
that, it is time to go back and say ‘we’ve
got this fantastic curriculum, how can
we bring out the best in it?’”
He hopes that by scrapping National
Standards, schools are getting the
message to embrace the full curriculum
and make sure children are getting the
opportunity to explore their passions
and potential.
“I’m of the view that schools do a
wide range of things that are important,
but not all of it can be easily measured,
though that doesn’t mean that they
shouldn’t focus on it,” he says.
NZEI has lobbied the Minister to
fund PLD and release time to allow
teachers to explore the curriculum
and get the most out of it, but he’s not
making any promises.
“We’re not making any specifics
around funding commitments. We
want to look more broadly at how

we do PLD for teachers. We’ve made
a commitment to re-establishing an
advisory service, and how we might
adjust some of the settings around CoLs
[Communities of Learning]. All of those
bigger picture things interconnect to
a wider debate around the future of
professional learning and development,”
says Hipkins.
CoLs are “going to go back to the
drawing board” early this year, with
the aim of developing a longer-term,
sustainable model.
“I’m not convinced, for example, that
all the money needs to go into salaries.
CoLs want to do different things and we
need to make the model a little more
flexible. I’m not convinced that they’re
the right place for the ministry to be
lumping all of its resourcing decisions.”
While National Standards have
been shown the door, schools can
still base progress reporting around
them if they want to. That may have
been unwelcome news to National
Standards’ strongest critics, but Hipkins
is unapologetic.
“The mindset that we want to
get people’s heads into is that we’re
adopting a much higher trust model.
We’re saying to teachers we want you to
be measuring a child’s progress, we want
you to be reporting that information to
parents across the full breadth of the
curriculum, but what tools and resources
you use is entirely up to you.”

Hipkins thinks that level of freedom
is really important because he gets
a sense of “change fatigue” among
educators, in which they just get their
heads around something before the
government of the day changes it again.
“So, if you’ve developed an approach
around progress reporting that’s based
on National Standards, I’m not telling
you that you have to go back to the
drawing board and completely reinvent
that. That’s the message to schools –
we trust you.”

Support staff
Centralised funding of support staff
was a Labour Party commitment
during the election campaign, and
Hipkins says the party remains
committed to that.
“But this is not a Labour
Government. This is a coalition
government and so whilst our Labour
Party Manifesto is a guide, it’s not set
in stone because we have to negotiate
with other parties,” he says.
However, Hipkins thinks the Greens
and NZ First are broadly supportive of
Labour’s approach.
“We’ve got a policy design process
to go through and I’ve got to ensure
that the whole government is signed
up and supporting that approach. My
view is that the only way to deliver pay
equity and better pay and conditions
is to change the way the system

“The mindset that
we want to get
people’s heads
into is that we’re
adopting a much
higher trust model.”

government was committed to pay
equity, and the challenge now was how
to achieve it.
“Because there’s been a change of
government, there’s not suddenly a big
extra bucket of money. And when we
are negotiating next year, for primary
and secondary teacher agreements,
there are still constraints on what we
can agree to.
“We have to get the money from
somewhere and ultimately that comes
down to what the rest of the taxpaying
public is willing to pay,” he says.
Hipkins says the government’s “big
call” to cancel National’s tax cuts has
given them “a bit of room”, but he has
a warning for everyone in the public
sector.
“If the demands from social sector
workers – teachers, nurses and others
– are too high, then we won’t have the
funding to meet that. It’s going to be
a difficult balancing act for us. We’re
going to go into those negotiations in
good faith, but I hope the expectations
on the other side of the table will be
reasonable.”

Early Childhood Education
operates,” he says.
But for now, the pay and job security
of support staff are closely linked to
school operations grants, and Hipkins
fully acknowledges the financial
pressure that schools are under.
He’s not making any big promises of
financial relief for schools yet though.
Like many of the issues discussed, it’s
a case of “watch out for the Budget”.
We spoke soon after negotiations
broke down between NZEI and the
Ministry of Education over pay equity
settlement negotiations for Education
Support Workers.
The case for support workers is the
most advanced of any in the education
sector but will now potentially go
back to the Employment Court. At
mediation in April 2017, the ministry
had agreed to try to settle the claim
within three months.
Hipkins was reluctant to comment
on an ongoing case, but said the

The early childhood sector is painfully
familiar with difficult balancing acts
after eight years of a per-child funding
freeze and a cut to funding for centres
with 100 percent qualified teachers.
Hipkins is well aware of the stress
that ECE services are under, and says
becoming a Dad just over a year ago has
focussed some of his thinking on ECE.
“I often think about what kind of
an education system we are creating
when we make certain decisions, and
how will it affect my kids when they
go through it. So it [fatherhood] does
clarify your thinking.”
In regards to increased funding for
ECE, Hipkins says to watch out for the
Budget in May.
“Across the board in education, we
acknowledge that the days of asking the
education system to do more with less
have kind of stretched things as far as
you can stretch them before they break.
“That was the previous
government’s approach. They kept
saying do more and do more and do

photograph: mark coote
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more without any more money and
they left us with a system that was
stretched so tight that if we keep doing
that, things will snap.
“Kindergartens got the double
whammy in the sense that funding
was cut up front by the National
Government with the cut to 100 percent
funding for qualified teachers, and then
it was frozen. So over time, the effect
that’s had on kindergartens was huge.
“Bill English said at the time that
kindergartens had huge reserves.
Those reserves were predominantly
for property and resources. That wasn’t
just cash sitting in the bank for the
heck of it. They’ve depleted those
reserves and now I think they’re in
need of more money.”
Hipkins says that in recent years
the focus has been predominantly
on participation and it’s now time to
consider the “quality aspect”.
He believes one of the readily
identifiable markers of quality is having
fully qualified and trained teachers.
“So we’ll look at that, but there are
others as well, and there are some areas
of growth we have to look at as well.
“Home-based has grown very
quickly, and yet the regulatory and
policy settings around that are the
loosest of any part of the entire
education system. So we’ve got to look
more closely at how home-based is
delivering quality. I do believe that
there is an important place for homebased ECE, particularly for very young
kids – the babies – but I want to make
sure there’s quality.”

Inclusive education
The dire state of support for children
with additional learning needs has
received a lot of publicity over the
past year. Hipkins says the first step in
seeking solutions is to find someone
who is really passionate about the
issue, which is why he has turned to NZ
First’s Tracey Martin.
“She is absolutely committed to
getting a better deal for those kids who
need additional learning support and I
delegated to her the responsibility for
managing that part of the education
portfolio.
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“We want teachers
to be measuring
a child’s progress
and to be reporting
that information to
parents, but what
tools and resources
you use is entirely
up to you.”

“And I know she’ll be a passionate
advocate for more funding and
resourcing. Already we’ve had meetings
about what that might look like, and
we’re also looking at how we can do
things better, because in some places
it’s actually a culture change we need to
look for. Some schools are much more
inclusive than others and I know that
Tracey will really champion that.”
Hipkins said the Education Review
Office’s plans for a national review
of additional learning needs would
be another tool for gathering better
information.
“One of the challenges that we
identified through the learning support
review in the Education and Science
Select Committee when we looked
at support for kids with dyslexia,
dyspraxia and those on the autism
spectrum is that we don’t have really
good data about the scale of need.
“The data we have is anecdotal. You
go to any school and ask what’s your
biggest need and they’ll tell you it’s
learning support. But we don’t measure
that in any way. We want to build the
case better and that means better data.
So I think the ERO review can be a
contributor to that process.”

The teacher shortage
The growing teacher shortage is
something Hipkins wants to deal with
as a system issue, “rather than in little
increments”.
A modest $9.5 million package was
announced just before Christmas, but
further policies are now part of the
Budget process.

“Obviously one of the big issues is
getting the link between supply and
demand. We’re training too many of
some teachers and not enough of others,
and we’re not helping them through
their provisional registration to become
fully certified teachers,” he says.
Hipkins says the shortage has been
more than nine years in the making,
and traces it back to the introduction
of Tomorrow’s Schools in 1989. He was
a primary school student at Waterloo
School in the Hutt Valley at the time.
Hipkins was head boy at Petone
College in 1996, just two years before it
closed down because of a dramatically
declining roll following the removal of
strict zoning.
“I was one of the tailend students
who was there at the bitter end. It
would be fair to say that some of the
experiences I had from that [influenced
my thinking] around Tomorrow’s
Schools and the competitive model
and the pitfalls of that. I think one of
the weaknesses of Tomorrow’s Schools
was if a school was doing well, it was
doing well, but if it wasn’t – particularly
in those early days – you were left to
fail and the result of that was that kids
missed out on opportunities.”
Hipkins is a believer in social
investment to ensure that every child
has the opportunity to meet their
potential, but says social investment as
it was designed and envisaged under
the previous government wasn’t about
investment.
“It was a rationing exercise – how do
we cut funding and only target it to the
things that we want? If you’re talking
about actual genuine social investment
you’re talking about building a system
that caters for everybody and you’re
investing in everybody’s future.
“Social investment in education is
often universal rather than targeted.
Because – we had this debate around
the year’s free tertiary education – the
more highly educated the general
population, the better the community
as a whole is going to be, and the more
tax the government is going to collect,
which enables us to do other things.
“If you’re talking about social capital
and human capital, it’s a good thing.”

Engaging passion in
a career framework
NZEI Te Riu Roa national executive
member and kindergarten head
teacher Virginia Oakly says that
kindergarten teachers need more
time to be able to engage teachers’
and children’s passions and that
resourcing needs to be put into that.
Oakly is speaking about the
Kindergarten Teachers’ Career
Framework which is being
developed at the moment.
“It is not just about pay, it is
about recognition for what they
[kindergarten teachers] do and the
skills that they bring.
“We talk a lot about teachers
following their passion – they need
to see a pathway, recognition, and
resourcing put into that. When you
engage teachers’ passions, it makes
it fantastic and we can talk in terms
of a life-long career.’’
These sort of ideas have gone
into the development of a career
framework for kindergarten
teachers. The ideas will include how
to make sure that career experiences
are future-focussed, offer something
beyond the current options and also
considers ways to recognise and
deepen diverse expertise.
The framework is being
developed as a result of a
commitment in the last round of
bargaining for the Kindergarten
Teachers’ Collective Agreement.
The working group, made up of
NZEI Te Riu Roa members, Ministry
of Education staff and kindergarten
employers had their first meeting
in July last year and are working to
establish a definitive plan by the end
of this year.
Oakly uses the example of forest
kindergartens as an innovation and
the specialist knowledge that can be

“We talk about
teachers following
their passion
– they need to
see a pathway,
recognition and
resourcing. When
you engage
teachers’ passions,
it makes it fantastic
and we can talk in
terms of a life-long
career.”

developed by teachers in the sector
and that can be recognised and
shared.
“We also need more release time
to be able to do extra papers. For
example, if I want to move from
being a head teacher to being a
senior teacher how do I get there?
There’s a managerial side, relational
and pedagogical, and we need time
for mentoring.”
A survey of kindergarten teachers
by NZEI about the career framework
revealed common themes.
“For the children, they would
benefit from skills and knowledge,
people being engaged, really
immersed in what we are doing,
experts, and being able to share that
and feel good about what they do.’’
Some of those surveyed, said for
those who did not want to progress
to being a head teacher, there should

be another way to use specialist
knowledge as a way to advance their
career – such as being a specialist in
kapa haka, te reo, art and music, or
the environment.
Many talked about the need
for more non-contact and release
time in order to do professional
development, research and
innovation and attend conferences,
and the need for more coaching and
mentoring.
Others said that 100 percent
qualified teachers in all centres
would help lift the status of the
profession and be better for children.
They also said there was a
need for more learning support for
children as the waiting times were
unacceptable.
To keep updated check your
emails from NZEI and see the NZEI
Te Riu Roa website.
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Below: The PM spent part of her
childhood in Murupara. She is
pictured here at front right, with her
sister Louise and cousins Demelza
and Aaron (Christmas 1987).

jacinda ardern is focused on eradicating
child poverty. she talks to kate drury

it’s all about
the kids
Prime Minister Jacinda Ardern
first learned about the realities of
poverty as a child in Murupara – a
forestry town in the Waikato.
“It was the 1980s, and I saw
the effects of child poverty all the
time. Our babysitter got hepatitis, I
remember children with no shoes
and no lunch – and it was really cold
in Murupara in the winter – and
I remember my mother having to
explain to me what suicide was when
the neighbour died.”
It was this that drove her into
politics – a desire to help and to make
a difference and to see the eradication
of child poverty in this country. She
gave herself, unusually for a Prime
Minister, the new portfolio of Minister
for Child Poverty Reduction, giving a
clear signal of how seriously this issue
was going to be taken.
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“I guess the child poverty issue
motivated me into politics and to try
and improve things for kids. It was
also a motivation for me as Prime
Minister to take the portfolio.”
And, good as her word, a raft
of changes were passed through
Parliament late last year.
The Families Package (Income and
Tax Benefits) Bill was passed under
urgency just before Christmas. And one
of the first pieces of business this year
will be the introduction of the Prime
Minister’s Child Poverty Reduction
Bill, which will set a range of official
measures for poverty reduction.
Ardern spoke to Education Aotearoa
on the day of the announcement and
was obviously very pleased with the
package which includes an increase
to Working for Families payments
for most eligible families, a $60

a week boost after paid parental
leave payments expire for families
with babies, an increase in the
accommodation supplement and a
winter fuel payment for those on
benefits.
Ardern sees this as a significant
step in reducing child poverty, but
knows it is not a panacea for all ills.
She says schools and centres
can also play a role, perhaps being
hubs for services, including health
and social services, and said it was
something she wanted to look at
following the success of the model put
in place after the Christchurch and
Kaikoura earthquakes.
She said it could include health
services in primary schools in a similar
way to having nurses in secondary
schools now.
Ardern was concerned that

educators were reporting that
children were turning up to school
with hearing and eyesight problems
that affected their learning, and said
the free checks from Well Child up
until the age of five needed to be
looked at in terms of best practice.
There was one issue in education
that overwhelmingly came up when she
was campaigning before the election.
“Special needs was something that
was brought up all the time on the
campaign trail, and I know this is
something that Chris [Hipkins] and his
associates [Ministers of Education] are
very focused on and I would not want
to pre-empt anything that he does.”
However, Ardern was very clear
about a couple of issues. She believes
that the salaries of support staff
should be centrally funded.
“Schools should not be making
any trade-offs [between support staff
hours against other pressures on
school budgets].’’
She also gave an example about
the mismatch between the needs of a
child and the access to funding.
“I was told of a child who was a
flight risk and needed toileting but did
not qualify for ORS funding.
“I cannot think of a more highneeds child, but she did not qualify
and it is absolutely wrong that we
require a child to fit a set of criteria.”
Some of the wider issues that affect
children’s health and wellbeing and
their ability to learn also need to be
addressed.
She says housing is still an issue,
even though some steps have been

On-the-ground social work in schools
Kathryn Gray loves her job, and she
is really good at it, according to the
schools she works with. But it is not
always easy.
Gray is a social worker for Barnardos
under the SWIS (Social Workers in
Schools) programme and is based at two
primary schools in the Hutt Valley near
Wellington – Naenae and Rata Street. She
has dedicated days at both schools and
has become part of the fabric there.
She says that the problems among
children are becoming increasingly
complex and while the work comes ‘’in
waves” there is consistently a need for
better funding and support for struggling
children and families.
Gray did an undergraduate degree
in psychology at Otago University but
then “fell into social work” in her first job
but always wanted to work in schools.
She then did her Masters in Applied
Social Work at Massey University and
then applied for the job she still has, at
Barnardos.
She makes herself as visible as
possible in the school, such as being in
the playground, and this visibility and
accessibility to the children and their
whānau means she becomes known.
She sometimes gets self-referrals from
children and their families, such is the trust

made to make rental housing warmer.
“We need to stop the mass sale of
state houses and build lots more state
housing – thousands [of houses] a year.”
And she says giving children access
to healthy and nutritious meals was
also important.
“We could give schools a range of
options [for children to access food].
I am a fan of universalism so that no
children are stigmatised.”
And for parents and caregivers (as
well as the Families Package changes),
wages needed to keep going up,
including “decent increment increases
to the minimum wage”.
“We also want to take away some
of the regressive law changes to
employment legislation, including
about the right of access to unions.
“There is no doubt that having

that she has built up.
There are seven social workers in the
Hutt and there could always be more, she
says. She says SWIS should be expanded
to more than just low decile schools
because children are facing more and
more complex problems in all deciles.
“Children are struggling with their
emotions and worry and anxiety. It
happens across all socio-economic groups
and very young children will show it in
different ways to older children.”
The social workers support each other,
talk about hard cases and bounce ideas
off each other and with other groups –
both public and private sector, including
charities. She also works with other
professionals such as RTLBs and public
health nurses.
She says it is a partnership with
children and their whānau and the
schools and says she is reliant on teachers
and principals in order to build those
relationships.
“Relationships with teachers and
principals are crucial. Good relationships
are vital with everyone.”
She says that a small number of
families have faced, or are facing,
significant trauma and may be reluctant to
ask for help, but most families want all the
Cont’d p.21.
help they can get.

unions in the workforce has made a
huge difference.”
She also acknowledged the work
that NZEI Te Riu Roa had done by
bringing attention to child poverty.
And what about her own schooling?
Did anyone make an impression on her?
Ardern remembers an intermediate
teacher who created a family-like
atmosphere in her classroom.
“And I used to get called Auntie Jac
because I was always helping people.
I still get called that sometimes,’’ she
laughs.
She also remains in touch with
a social studies teacher at high
school who taught students to think
critically.
“He came to the [swearing in]
ceremony when I was officially made
Prime Minister.”
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language revitalisation and growth, so
is likely to influence policy on te reo
in education. In a release last October,
she emphasised the strengthening of
te reo in primary schools.

Changes will
attract te reo
speakers to
teaching

Keen to learn

The new government wants more te reo
in schools and early childhood centres.
The work is now beginning to make that
possible, writes Heeni Collins.

While the Government’s plans for
recruiting more teachers of te reo
and teachers fluent in te reo are
welcomed, more detail is awaited on
how it moves towards integrating
te reo into every primary and
intermediate classroom by 2025.
How will mainstream teachers be
motivated and rewarded for spending
the time and effort required to raise
their understanding and use of te reo?
How will the required professional
development be provided?
Challenges include not only the
current dire shortage of proficient Māori
language teachers and Māori-proficient
ITE (initial teacher education) tutors/
facilitators, but also the shortage
of professional development (PLD)
programmes to support teachers to
learn Māori language.
Attracting Māori-speakers into
teaching will be a good start. The
dropping of National Standards
and free tertiary education for new
students at universities, polytechs and
wānanga are two decisions that are

likely to boost Māori student teacher
numbers.
Scholarships for Māori and
Māori-speaking teacher trainees,
e.g., Māori medium primary and
Kupe scholarships, have been
under-subscribed in recent years,
and are likely to be further
promoted, says Associate Education
Minister, Kelvin Davis.

Financial reward
A specific measure announced by
Education Minister Chris Hipkins
last December was the expansion
of the Voluntary Bonding Scheme
to new teachers of te reo, and in
Māori medium kura throughout
the country. This scheme gives a
financial reward ($10,500) to starting
teachers at the end of their third year
of teaching – usually towards their
student loan, but also given to those
without a loan.
Government support for the Teacher
Education Refresher course and Ako
Mātātupu, the intensive live-in Teach

First NZ Leadership Development
programme, are also expected to
encourage more returning and young
teachers with proficiency in te reo.
Also appealing to mature Māorispeakers in the community is the
Government’s announced funding for
recruiting and retaining staff with
Limited Authority to Teach in soughtafter skill areas. While all involved in
teaching are encouraged to become
qualified, this supports Kaiarahi i te
Reo and possibly other Māori advisory
or teaching roles which could be parttime and temporary.
Who is working on developing
further change? Hipkins clearly has a
say as Education Minister, but Davis
is responsible for Māori education.
His role includes growing “the quality
and quantity of Te Reo Māori in the

education system, including raising
the quality of te reo teaching”, better
integrating whānau, hapū and iwi into
the education system to support Māori
learners; and supporting learners to
remain on the Māori medium pathway
throughout their schooling. 1
Davis says he will work with
Ministry of Education staff, Te
Mātāwai, iwi, teachers and others on
developing policy. “We’ve got to make
good decisions, not rushed decisions,”
he says. “We’ve got to work with the
sector.”
Nanaia Mahuta, Minister of Māori
Development is also involved with
Te Mātāwai in developing the Maihi
Karauna, the Crown strategy for Māori
1 https://www.dpmc.govt.nz/ourbusiness-units/cabinet-office/ministersand-their-portfolios/delegations

“We’ve got to make
good decisions, not
rushed decisions.
We’ve got to work
with the sector.”
– Associate Education
Minister, Kelvin Davis

On a lighter note, Kelvin Davis himself
can be seen as a good example of career
success based on his understanding of
te reo Māori, which he began learning
in a mainstream secondary school.
While his grandparents were fluent
speakers, and his grandfather was
respected as a kaikorero on his marae
(Karetu, near Kawakawa), the language
was not passed on to Davis’s father and
uncles. Embarrassed by his inadequacy,
Davis was keen to learn, and began in
his first year at Bay of Islands College,
Kawakawa.
“I was lucky when I got to high
school that we had a really good
Māori teacher, Charles Berryman
(Ngāti Awa). The way he talked just
clicked with me and I did alright.”
Te reo was Davis’s best subject at
school, and he continued learning it
at the Auckland College of Education
(specialising in Māori and PE) and later
as an adult with independent learning
and mentoring from an uncle.
“Te reo Māori is a doorway to
other opportunities,” he says. “I think
every job I’ve got, I got because of
my ability to speak some Māori. I
got into teacher’s college because
I had some Māori, I got the jobs in
teaching because of my reo Māori
and knowledge in Māori situations.
Obviously that led to me coming to
Parliament as a Māori MP.”
Davis was a Labour list MP from
2008–2011 and has represented the
Te Tai Tokerau Māori electorate since
2014. He is the first Labour Deputy
leader of Māori descent and is ranked
third in Government. When he was
Acting Prime Minister last November,
Davis made history in our country
by being only the second speaker of
Māori (after Sir James Carroll, Timi
Kara, early last century) ever to attain
that position, and in that role he used
te reo in the House.

photograph: mark coote
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“There are more stresses in
small and especially sole-charge
schools such as burnout, the
blurring between governance and
management and the stress in
families and the community.”
– Louise Ilton, Apiti School Deputy Principal,
far left, with Principal Mary Cuming.

rural schools in
a changing world
two school leaders talk to kate drury about the special
challenges in small, rural schools
Apiti School in rural Manawatu has
seen many changes in their district
over the years.
Mary Cuming has been teacher
and principal for 38 years, and in
that time there have been many
changes in the farming sector, with
almalgamation of farms, and changes
in people’s lifestyles.
Deputy principal Louise Ilton is
a perfect example of how life can
change quickly in the rural sector.
She was principal of Cheltenham
School which closed in 2016.
Together they are a great team facing
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the particular challenges of U1 and
U2 principals all around the country.
Many of the comments they
make to Education Aotearoa reflect
comments in the survey of U1U2 principals survey done by
NZEI in 2017 to inform work on
wellbeing of principals and senior
management. It has also informed
the primary campaign and
bargaining into this year.
Cuming says there are several
issues that need addressing, some
very quickly.
She says that the ratios should be

1:18, as 1:25 multi-level Years 0–8 is
not realistic. This is mainly a teaching
and learning issue but also a health
and safety issue. Ilton agrees.
“There needs to be two adults on
site,” says Ilton. She remembers the
time, when as a sole-charge principal,
she had to make a decision about a
child leaving the school and running
down the highway.
Cuming says she taught all
children at her previous school,
where she was sole charge, basic first
aid in case anything happened to
her if there was no other adult in

the school. The children also trained in calling emergency
services and had a list of local people to ring.
Ilton and Cuming both say that having a teacher aide
in every classroom would help lift achievement in all
areas of learning, including key competencies, and help
with the increasingly complex needs that they are seeing
in children.
There has also been a change in the social fabric of
society and this has led to a corresponding change to
small rural schools.
Cuming has a high workload like many teaching
principals – often doing more that 60 hours a week which
includes doing the payroll.
She says the transient nature of their area, and many
other schools, can also make it more difficult for teachers
and disrupts children’s learning. It is a sharemilking area.
“So I have 29 kids enrolled for next year, but with the
sharemilkers moving on on June 1 (traditional date to
swap farms) it can go down depending on families coming
and going .”
She also says it can be a catch-22 when trying to attact
more families.
Ilton says workload and isolation is a contributor to the
high turnover in small and especially sole-charge schools.
“There are more stresses such as burnout, the blurring
between governance and management and the stress in
families and the community.”
Especially, she says, in years where the rural sector faces
a downturn or an industry closes.
The main issues they identified that they would like to
see addressed in the bargaining next year include:
• More release time to be able to network and more
non-contact time.
• Related to this – more relieving teachers.
• Address principals’ and senior managment workload
in U1-U2 schools.
Cuming also says that kids at small rural schools learn in
authentic meaningful contexts and are well prepared for
high school and life.
“They learn leadership, responsibilty for self, with lots
of space and inquiry which enhances the whole learning
journey.”

On-the-ground

From p.17.

“Some families have had a lot of trauma, chronic health
problems, been in care as a child and live in precarious
housing. Issues are usually complex but there is no doubt
that poverty is often an underlying complicator.
“I try to do practical things that will make life easier.”
But she says there are systemic issues that have to
change.
“A big issue in the last year in the Hutt has been housing,
rents have gone up and housing is precarious. Parents who
are in employment, are on low wages, some sleep all day
from working all night and they may also have health issues
and transport costs are a big thing for someone who has
part-time work.
“If poverty was not an issue, then children would be
able to focus on their learning. Children always know when
something is wrong, such as they used to be able to buy
their lunch, and now they can’t, or they are walking a lot
further than they used to because they no longer have a car.”
Funding is an issue as children are not getting the support
they need, she says.
“It is almost always hard to get extra support. The Ministry
is not funded enough at the highest end - for example for
severe behaviour needs. Schools use other money to top up.
At the moment, we make do and try to fill in any gaps.
“It is almost impossible to get counselling for small
children.
“There are a lot of issues - not just in low decile schools.
Drug and mental health and violence issues are everywhere.”
Gray also says that a fulltime, funded and dedicated
SENCO in every school would be a great help. She is also
a proponent for prevention and early intervention for
struggling children and for strengthening families.
Claire Achmad, Manager – Advocacy at Barnardos takes
this a step further, advocating for strengthening household
resilience to protect children’s rights and wellbeing.
She says Barnardos has been advocating for the
introduction of a Universal Child Payment for all children in
their early years, “because it’s a way government can send
a strong message every child is equal and their potential
believed in from the very start. A UCP can build household
resilience, empowering parents and whānau to have choices
over how they plan and spend for their children’s outcomes”.
Achmad also says the high rates of mental health issues
among Aotearoa’s children needs urgent addressing.
“We welcome the Government’s commitment to provide
free counselling to all children and young people up to the
age of 24.”
She says Barnardos 0800 What’s Up phone and web
helpline answers thousands of calls and webchats a year,
but current funding limitations mean many children’s calls
are left unanswered. “We know the counselling and support
we provide children – in all sorts of situations – can be lifechanging. With increased resource we would be able to
address some of the significant unmet need for children.”
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students
before profit
With estimates that education around the world is valued at
in excess of US$5 trillion, the number of companies wanting to
capitalise on that money, at children’s expense, is rising.
Any education institution that
gets government funding, whether
directly or indirectly, should not
have a commercial motive, says an
international campaigner.
Angelo Gavrielatos, visiting New
Zealand late last year from his base at
Education International in Brussels,
is the Project Director for the global
response against the privatisation
of education. He is also the former
Federal President of the Australian
Education Union and an honorary
fellow of NZEI Te Riu Roa.
It is a global problem, he says,
that requires a global response
because children, parents and their
communities are being exploited by
“vultures.”

“It does not improve education,
it deepens segregation and
inequality … governments should
be ameliorating social divides not
exacerbating them.”
– Angelo Gavrielatos

He says governments have “wilfully
ignored” the evidence that those who
promote the commercialisation of
education do not deliver for children.
They are wilfully ignoring the
evidence and instead persevere down

“We have seen this around
the world – in some cases quite
grotesque – there are these large
corporate entities seeking to exploit
the aspirations of parents around
the world and to profit off vulnerable
people – their children – to take
advantage of their right to education.
“It is estimated that education is
valued at in excess of US$5 trillion,
rising to US$6.3 trillion in 2020,
around the world and what they
want is to capitalise on that money.
Education is seen as a very lucrative
and a most sustainable market to
these vultures. Students are nothing
more than economic units.
“This market creation does not
have the kid at the centre – the
interests of the company and their
shareholders comes first.

Profit motive

an ideological path of “choice”.
“It does not improve education, it
deepens segregation and inequality …
we take the view that governments
should be ameliorating social divides
not exacerbating them.

STEM EDUCATION ON THE MOVE
A MOTAT STEAM Cell is a trailer, packed full of equipment, teaching
resources and collection items which comes to your school.
A STEAM Cell is flexible, we can provide a deeper education experience for
a smaller group of students or a shorter education experience for a larger
group of students. We’ll work with you to identify what will work best for you.
A STEAM Cell means you don’t have to pay for buses or organise parent
helpers – suddenly EOTC got so much easier.

Official
LEOTC
Provider

“The profit motive has no place in our
schools, how children are taught or
how our schools are organised.”
One such company, he says, is
Bridge International Academies, an
operator of so-called ‘low-fee’ forprofit private schools in multiple
countries which is seeking to
displace public education systems.
According to The Economist, a Bridge
presentation to investors in 2016
promised a “multi-billion dollar
opportunity” with projected net
earnings of nearly $250m by 2025 and
revenues of almost $750m.”
Bridge in Africa, namely Uganda
and Kenya, has set up schools under
a business plan where the staff are
unqualified, paid a fraction of what a
teacher would normally be paid, and
teach word-for-word off a tablet.
“It’s totally scripted including
instructions such as ‘rub the board’,
‘tell the children to close their books’
and if they do not follow it the staff
can be disciplined or sacked.”
He says the privatisation agenda

Education is seen as
a very lucrative and
a most sustainable
market. Students
are nothing more
than economic units
– the interests of
the company and
their shareholders
come first.

being pursued by corporate actors
in many countries, and across all
sectors of education sectors, poses
serious challenges to the achievement
of “inclusive and equitable quality
education … for all. It deepens
inequality and segregation.”
“We need to look at the broader
social policy impact of education.
We need to insist that governments
implement policies which ameliorate
and not exacerbate social divides.”
So, under the Unite for Quality
Education banner, Education
International is bringing together
30 million teachers and education
employees worldwide “to demand
that quality education remains at the

top of the agenda for a sustainable,
peaceful and prosperous future.”
In 2015, educators met at the World
Congress on Education in Ottawa and
unanimously committed themselves
to building a Global Response to
the growing commercialisation and
privatisation of education in its
various forms.
The campaign is underpinned
by a simple demand, namely that
governments must implement and
enforce a legislative framework
to ensure the achievement of the
Sustainable Development Goal 4,
“inclusive and equitable quality
education and promote lifelong
learning opportunities for all” and
its related targets, including “that all
girls and boys complete free, equitable
and quality primary and secondary
education”.

Urgency
“The urgency of supporting public
education as a human right and public
good has been well established …
including ending poverty and hunger,
and ensuring health, gender equality,
and environmental sustainability.”
Gavrielatos says that education
unions are to be congratulated on
their principled campaigning.
“We are the last barrier between
kids and the global privatisation of
education.”
He says Education International
members, including NZEI, have lead
and are still leading the fight and
are forming alliances with parents,
communities, other unions and
student movements to continue the
battle.
“True equity in the provision of
education can only exist when the
local school sets the standard for
high quality free education. What
about giving the parents the ‘choice’
of a well-resourced neighbourhood
school?”

For more information on this and our other Hands-on, Minds-on education programmes please contact us at:

PHONE (09)845 3696 EMAIL bookings@motat.org.nz ONLINE www.motat.org.nz/steamcell

for more, go to united4education.org.nz
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Revisiting the
digital curriculum
Technology is the Western Front for schools and teachers.
Change is a constant and teachers are waiting with bated
breath to see in what direction the new Minister of Education
Chris Hipkins takes them in, writes Diana Clement.
With just a few months under
the new government’s belt,
Education Aotearoa asked the new
minister how he thought Labour
would differ from the previous
government in its approach to
all things digital ranging from
the implementation of the new
Digital Technologies and Hangarau
Matihiko curriculum content, to
more equitable access to devices,
and the future of N4L.
Eight years of government policy
can’t be undone overnight and not
all of it needs changing, says Hipkins.
He says the new government is going
to take its time and have a stocktake
before making changes to previous
policy in the digital space.
Education consultant Kelvin
Smythe blogged that the digital
curriculum was “largely written by
corporates … (and) should be dumped
and begun again,” he wrote.
Hipkins isn’t going to wipe the
slate clean, however. “I’m not going to
rubbish everything that the previous
government did. I reckon that they
did some good things and the digital
curriculum is an example of where
they did really adapt to demand.

We’re not going to ditch things just
for the sake of ditching them.
“I don’t feel the need to go back to
the drawing board for something that
was already extensively consulted on.
It was widely supported with a few
caveats. My instinct is to continue.”
Hipkins says the government’s
attention is to stick to the original
time frame for implementation in
schools and kura by 2020.
A big fear for many schools and
teachers is that there will not be
sufficient or adequate professional
development around the content and
pedagogy of the curriculum and that
teachers need the opportunity to
improve their own digital literacy to
make the most of technology in their
teaching.
How the professional
development rolls out to teachers
will be crucial to the success of the
digital curriculum. “Professional
development needs to be so much
more than a two hour webinar,”
says NZEI National Executive
primary teacher representative Liam
Rutherford.
Hipkins told Education Aotearoa
in mid-January that the professional

development offered to teachers will
be at least as extensive as proposed
by the previous government.
There will be no magic wand with
more money thrown instantly at
more professional development or
other changes to the broader digital
education. Hipkins says the current
budget set by National in 2017
doesn’t allow for additional funding
for professional development around
the curriculum. “If it transpires that
we need more we will look at that (in
the next budget process),” he says.
One of the big concerns for the
incoming Labour government is
equity in the digital space. “ICT can
be a driver of inequality if some
kids are getting preferential access
to ICT if their parents can afford to
buy the latest devices,” says Hipkins.
“We have to be mindful of that.” Too
many families in poor communities
use loan sharks, the likes of Cash
Converters and mobile trucks to buy
equipment they can’t afford.
Labour said in its manifesto that
it would establish a comprehensive
programme to ensure that every
student in every school has access to
a mobile device.

Above: Children at Raumati Beach School learning coding last year.

Content and
pedagogy is going
to be completely
new for teachers.
“Professional
development needs
to be so much more
than a two hour
webinar.”

Hipkins believes that National
turned a blind eye to the growing
digital divide and that even middle
income families were feeling the
squeeze.
He will also be looking for
direction from programmes such as
the Manaiakalani Education Trust,
which last year announced it was
rolling out its education programme

to more low decile schools
throughout New Zealand this year.
The minister says he will also look at
other school communities’ solutions.
Hipkins has welcomed the report
DIGITAL SKILLS - For a Digital
Nation by the Digital Inclusion
Advisory Group, which considered
how best to train and upskill more
New Zealanders for a 21st century
economy. The report helped quantify
the size of the skills shortage in New
Zealand. Hipkins will be encouraging
continued work in this area to
address issues raised in the report.
The government will also be
assessing the N4L programme.
Hipkins says the question for
him and the government about
N4L will be where to next. “N4L has
completed the first big challenge of
getting the network up and running
and into schools. The question is
what next? That is a live issue across

a wide range of ICT areas.”
The previous government did
come in for criticism that it was
being led by commercial interests
from the ICT sector.
Another concern of some teachers
is that the previous government
may have focussed too much on
coding. However, Hipkins has said
that the previous government had
got the curriculum largely right on
digital technology but that he saw
it as much wider than a particular
narrow range of skills or particular
application.
In an interview for this article
former Education Minister Nikki
Kaye said she believed education
was an area that shouldn’t be
politicised and needed cross-party
support. “Education doesn’t need to
be intensely political,” says Kaye. “We
are looking at a 30 year plan. It is an
area we should agree on.”

photograph: mark coote
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review

The learning is
child-led. “I don’t
tell the kids what to
do – we brainstorm
and then inquire
further.”
– Niki Burtenshaw, Ross
Intermediate School

First the
classroom,
then the world!
ross intermediate
children are
leading the way
to become carbon
neutral, writes
kate drury.

Above (L-R): Falk, Neihana, Scott,
Connor and the rest of the class
are responsible for caring for the
chickens.
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Niki Burtenshaw’s class, Cloud 9, at
Ross Intermediate in Palmerston
North is taking me through their
plan to make their school carbon
neutral.
They have created a presentation
for the school’s senior management
team on the current situation at
the school and what they wanted to
change.
They are telling me how they
identified what was good and not so
good, and how they could improve
things to make the school reach their
carbon neutral target. This includes
things like the reduction of waste.
There is a worm farm in the corner

of the classroom, and a tree planting
plan – they are germinating kowhai
seeds to plant the trees either at the
school or in an adjacent park. They
also keep chickens and have fruit
trees and vege patches.
Ross Intermediate is an
enviroschool and like all schools in
the enviroschool programme they
are supporting children to design
and implement sustainability in their
school and beyond.
Whaea Niki is the envirochampion at the school and heads
the environment group.
“The environment has always
been a passion for me and I am

always thinking how I can embed
this in the school and with kids.
“I say to them, look in your
backyard and in the world
and think critically [about
environmental issues] about what
will happen in the future.
“I came here from another
school and knew it [Ross] was an
enviro school. I thought, this is me,
I can champion this.”
She says she tries to put
environmental principles into the
class programme – literacy and
inquiry being the main ones.
The students are telling me
about the inquiry-based learning
around enviromental issues.
Scott, originally from Australia,
is interested in trapping predators
– especially opossums, as he knows
the damage that they do here but
less so in Australia. He says they
grow bigger here because food is
richer and more abundant, and
“their coat is furrier for the colder
weather in New Zealand.”
Terina is looking at the use of
chemicals in sunscreens – some of
which have an harmful effect on
the ocean.
“I want to investigate making
my own suncreeen free of the
damaging chemicals,” she says.
Merin says her goal is to look at
deforestation on the planet and the
effect that this has on the oxygen
and carbon dioxide levels.
Paige’s focus is on the

extinction, and unecessary death
every day, of millions of animals,
as the result of litter and pollution.
Whaea Niki says the learning is
child-led.
“I don’t tell the kids what to do
– we brainstorm and then inquire
further.”
However, it is not just about
the children. Whaea Niki says that
once all teachers are empowered
in the environment space then the
school will move forward more
quickly.
Principal Wayne Jenkins says
a team of passionate teachers
formed the environmental team,
and, with the students, have a
range of plans and actions they
wish to develop.
The school has also made
some operational decisions to
lessen their “footprint” such as
joining Ecotricity (a carbon zero
electricity provider) and also have
plans in the budget to get solar
energy underway this year (2018).
The school also recycles with the
Paper4Trees trust – a school waste
minimisation and native tree
planting initiative.
Jenkins says the learning is
important for children.
“They will inherit the world
that we are destroying. We need to
start taking environmental matters
very seriously. From a learning
perspective it is also a true and
real life learning experience.”

Collins Field Guide to the
New Zealand Seashore
Sally Carsons and Rod Morris
Seventy five percent of New
Zealanders live within 10km of the
coast. This opening
statistic, alone, is
sufficient argument
to make this easyto-read field guide
of commonly
encountered seashore
plants and animals
accessible to every
school student in
the country. New
Zealanders should
know the stuff collected in this book.
Our kids should be learning it!
With beautiful photos and clear,
useful descriptions and explanations,
this essential handbook belongs,
at least, in every school library. In
classrooms, it will be invaluable for
stimulating children’s excitement
and curiosity in their local coastal
environments, be they Year 1s
wanting to identify their beach
treasures (scientific, common and te
reo Māori names are provided), or
Year 8s studying their local marine
reserve. It should accompany every
group of students visiting the coast.
Although the authors only
briefly address climate change,
the fact remains that our children
are growing up in a world that is
under imminent threat of losing a
significant spectrum of its marine
life, and rendering unrecognisable
most New Zealanders’ beloved
“backyard”.
Do you hear the rallying cry
for more science in schools and
society? Here is a timely and relevant
publication to help you respond.
HHHH
Debbie Ayres
Dr Debbie Ayres is a teacher of Year 1
and Leader of Science at Paekākāriki
School in Kapiti.
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Moving Educators is a series discussing the challenges and
rewards of focusing on health, wellbeing and getting active
– while balancing a working life in education. Gina Lockyer is
connecting with educators across the country to find out more.

aimee’s challenge
Meet Aimee Lynch – mum, partner,
teacher and powerlifter. She
started her journey to “attempt to
get healthy” and ended up on the
platform at a powerlifting meet.
Tell us a little about who you are.
Mum. Partner. Powerlifter. Baker and
cake decorator. Teacher and team
leader. In school CoL teacher of literacy
and science.
Who do you teach?
Year 8s
What are some of your favourite
things to do when you’re not at work?
Spending time with the whānau. I have
an eight-year-old son and partner of 17
years.
And your favourite way to move/get
active?
Powerlifting and boxing.
Do you have a story about how you
began getting active? Tell us about it.
After having my son, my life revolved
around him and school. I had absolutely
no balance. My identity was teacher and
mum.
When my son started school, I
decided I would join a gym in an
attempt to get healthy. My partner was
really supportive. That was October
2014. I didn’t really have a goal when I
joined the gym. I just thought I wanted
the typical – to lose weight and be the
supposed size society wants me to be.
I signed up at Snap Fitness Napier and
got the usual – some personal training
sessions. I was paired with Grego
Mawson ( pictured here with Aimee).
Grego encouraged me get a Bioscan
which gave my full body make up. Over
time, I discovered that I am strong –
something Grego knew all along!
Once I realised that I enjoyed
strength training, Grego got me
started on my powerlifting journey
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“I love that I’m an
example to my son
that girls can be strong
too. I’m showing him
what a good work
ethic and clear goals
can get you.”
and embracing strength – this was
much more important than giving into
society’s ideal version of a female. I was
no longer looking for the scales to show
that I was losing weight – I was looking
for my Bioscan to show that I was
gaining muscle.
Since discovering my love and
passion for powerlifting, I have
competed in two novice competitions,
and have continued to learn more about
my sport and who I am as a person.
Does being active help you have a
better working life? How?
Yes! I’m a morning person, so when I
hit the gym at 4.30am, I’ve got time and
space for my mind to organise and sort
what I need to do well before my son
gets up or when I head to school.
I swear that I am a much better
mum, teacher and partner because of
this time in the gym.

Does being active help you have a
better personal life? How?
Yes! I have made it a priority to be
healthy and active and I am much
happier and I feel more present. That
makes me a better mum and partner. It
has also taught me to figure out what is
exactly important – it’s not the end of
the world to leave that paperwork till the
next day to go and spend time with my
family or go to my favourite boxing class.
I’ve also gained a family and we
call each other our SnapFam! I am
very blessed that I have a trainer that
gets me. He continuously challenges
and encourages me, just like I do in
the classroom; a renewed appreciation
for the children in my class, and their
learning struggles!
What gets you moving? What
motivates you?
I love that I’m an example to my son
that girls can be strong too. I’m showing
him what having a good work ethic and
clear goals can get you.
This has also had a flow-on affect
to the girls I teach, and the boys love
to hear what I can squat, bench and
deadlift!
One of my boys told me, as he was
going out the door for interval, that he
wants to be strong like me! The best
compliment I’ve ever had!
What are some of the rewards you
get from being active, especially as an
educator?
I’m strong physically and mentally. There
are many struggles as a powerlifter when
you deconstruct your squat for the 100th
time and having to deal with all the new
cues being thrown at you. But when you
nail it, and the weight feels light – that is
the reward.

future challenges
The Search for Better
Educational Standards
Martin Thrupp
The Search for Better Educational
Standards is sub-titled as A Cautionary
Tale—cautionary because he chronicles
the most divisive and destructive
education policy implemented in New
Zealand schools in recent times.
Thrupp brings a blowtorch to bear
on what he calls the ‘Kiwi Standards’,
a euphemism for National Standards
recognising that they are idiosyncratic,
neither national nor standard. He
leaves no stone unturned.
Thrupp traverses the impact of the
Kiwi Standards including the global
environment informing the rise of
the Kiwi Standards to one of the most
interesting chapters on the massive
opposition to the policy and the
response of the government.
Thrupp is not a fan of these Kiwi
Standards. His activist research
on which the book is based, and
his authoring of this seminal
retrospective should be lauded.
In our small education economy,
researchers often rely on patronage
of government to win the funding for
research. Thrupp achieved this in an
environment that actively discouraged

This book represents
a challenge to future
governments – a
must read for parents,
teachers, educators and
politicians.
criticism and without government
support.
This book represents a challenge
to future governments. Policies that
infringe on important educational
norms will never win the hearts and
minds of those impacted. It is a must
read for parents, teachers, educators,
government officials and politicians.
In a post-Kiwi Standards environment
educators now need to consider what
next? We should not fail to fill the
vacuum with something exciting
and powerful that attacks the core
idea on which the Kiwi Standards
were derived – that children are
standardised products.
Let’s let diversity flourish again. I
hope this is a means of assessing that
holds the uniqueness of each child at
the centre, that reflects on important

local goals, one that focuses on ‘shift’
across a broad range of curriculum,
and one that is narrated as often as
possible by the learner themselves.
HHHHH 
Perry Rush
Perry Rush is principal of Hastings
Intermediate School
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ATTENTION TEACHERS
O-I New Zealand Environmental Fund

Expressions of interest to make application for a grant from the O-I New Zealand Environmental Fund are
invited. Up to $25,000 will be available in total for suitable environmental projects. For application forms
and guidelines see our website www.recycleglass.co.nz or contact:
O-I New Zealand Environmental Fund: PO Box 12345 Penrose, Auckland 1642
Phone. 09 976 7127 Fax. 09 976 7119

Deadline for expression of interest is 31 March 2018

To read more about Aimee’s journey, go
to ea.org.nz
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Giveaways

Great prizes to be won!

Win a Great Journey
of New Zealand!
Our journeys offer the best way
to experience New Zealand. Win
a $500 Interislander voucher to
cruise between Wellington and
Picton whilst you take in the calm
and pristine waters of the stunning
Marlborough Sounds. Terms and
conditions apply.

Enter at www.ea.org.nz/giveaways
or email kate.drury@nzei.org.nz

Education

SCHOOL MATINEE
PERFORMANCES
Help your students to experience
the wonders of live dance through
specially abridged performances
designed for younger audiences

Join the
education
revolution!
Take a school trip to the Capital E MediaLab and
extend your student’s digital knowledge beyond
everyday technical encounters. Or, book into an
interactive OnTV session where students take
part in cooperative learning to script, direct, act,
produce, and edit their own television show!
Curriculum links The Arts | English
Technology | Digital Curriculum

School of Mines

Bring on the Kiwibots!

Just 90 minutes from Auckland,
Hamilton and Tauranga, the
Thames School of Mines has been a
learning facility for over 130 years.
The site’s history dates back around
400 years and was established in
1885 to improve mining practices.
Subjects include: gold panning;
rocks, minerals, gems and precious
stones; goldmining history,
geology, economic development
and industrial technology. A class
up to 40 children are offered a half
day of activities, including panning
for gold!

Kiwibots’ goal is to create
engaging, affordable, and powerful
solutions that immerse students
in STEM through the excitement
of building and programming
robots. Not sure how to implement
robotics in your classroom? Try
starting with one of our FREE
curriculum options. Start your
journey with VEX IQ today by
visiting www.vexrobotics.com/
vexiq. We have one VEX IQ Super
Kit (valued at $550 excl GST,
supported by free software and
curricula) to give away.

Christchurch
Top10
Win 2 nights’ stay in your
choice of accommodation:
our modern luxury motel
sleeps 2 (valued at $380);
or our two bedroom
motel sleeps 5 (valued
at $500).
Not valid Dec 24–Jan 16 2019.
Expires July 31 2019.
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FREE

GIVE AWAY TO
THE NUTCRACKER

for 1x teacher and their class for the
December Auckland school matinee
performance. Sign up at: www.ea.org.nz
or email: kate.drury@nzei.org.nz

WELLINGTON
THUR 1 NOV 2018

AUCKLAND
FRI 7 DEC 2018

CHRISTCHURCH
FRI 23 NOV 2018

PER
CHILD OR TEACHER

$15

BOOK NOW rnzb.org.nz/education
SUPPORTING EDUCATION

AUCKLAND & WELLINGTON
SUPPORTED BY

BOOK
YOUR TRIP
TODAY!

CHRISTCHURCH SUPPORTED BY

Terms and conditions can be found at www.ea.org.nz.
Entries will be drawn on or after 00 Month, 2018.

capitale.org.nz

rubyak@experiencewellington.org.nz
04 913 3742 | 4 Queens Wharf, Wellington
PART OF

PRINCIPAL FUNDER

MAJOR FUNDER

Upskill educators
to lead the way.
NZ Certificate in Education Technology
(Advanced Practitioner) (Level 6)
For primary and secondary educators, and trainers
in the adult and tertiary education sector who
want to provide leadership by applying a range of
appropriate technologies in an academic, workplace
or schooling environment.
This qualification is offered 3 trimesters a year.
Enrolment closing dates:
Trimester 1 closes 13 February 2018
Trimester 2 closes 24 June 2018
Trimester 3 closes 21 October 2018

Help your staff develop the skills and knowledge
they need to lead with the latest course content.
With flexible and online learning, your staff can fit
study in around their work and come away with an
industry-recognised qualification. By advancing
their practice, you will enable quality teaching
and learning.
Encourage your staff to enrol now at
openpolytechnic.ac.nz/education

